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Dyslexia- origins of the word
Dys means hard, bad, difficult

Lexia means words or language 

In Dyslexia Screening, we are looking 
for students who have “difficult 
language”- students who struggle 
with reading.   



By identifying who struggling 
readers are and what they are 
struggling with, we know what 
we need to do to support them.



MTSS
Resources and 
Assessments



Core Instructional Resources

Early Literacy (K-2)
● Phonological Awareness, Phonics & Fluency

○ Core Program
■ Fundations 

○ Small Group Materials (PA & Phonics)
■ 95 Percent Group Resources

○ Books
■ Decodable Readers
■ Classroom Library

○ Technology
■ Lexia Core 5
■ Reading A-Z/ RAZ Kids



Tier 2 & Tier 3 Resources

Literacy (K-4)
● Phonological Awareness, Phonics & Fluency

○ Orton Gillingham Multisensory Approach
○ Wilson Reading System
○ 95 Percent Group (Chip Kits & Lessons)
○ Read Naturally

● Vocabulary & Comprehension
○ LLI, Leveled Literacy Intervention



MA Dyslexia Guidelines & 
Belmont Assessments Are Aligned

● District Assessment Calendar, K-4
○ Testing Sweeps (3 times a year)
○ Planned Instructional Cycles Throughout the Year (5-6 WIN cycles)
○ Progress Monitoring (6-8 weeks)

● Data Collection, K-4
○ Curriculum Based Measures and Normed Assessments

■ DIBELS 8th Edition & RAN/RAS (rapid naming)
○ Diagnostic Assessments (untimed/looking at specific skills)

■ PASI (phonological awareness) & PSI (phonics)
○ Classroom Assessments 

■ Letters/Sounds, Sight Words, Phonics, & Dictation (Writing Samples)
○ Reading In Text

■ Benchmark Assessment System, 3rd Edition



Kindergarten Screening Timeline 
MA Dyslexia Guidelines



First Grade Screening Timeline
MA Dyslexia Guidelines



Second Grade Screening Timeline
MA Dyslexia Guidelines



Growth in the Process

Grade 4

Grade 3



Multi-Tiered Systems of 
Support 

                              MTSS in Action in Belmont  



Equity



What is MTSS?     
                       Multi-Tiered Systems of Support

● Academic and Social-Emotional

● Increases in intensity, frequency, 
and individualization as you travel 
up the triangle 

● Meets students where they are                                
and honors their unique journeys



 Central Components of 
MTSS: ● Regular Assessment 

● Team Planning
● Child-centered practice
● Flexible grouping 
● Proactive - rejecting “wait to fail” 

Key Components of MTSS: 



Tier 1 
The Core
● 80% of students will have their 

needs met through core 
instruction 

● Differentiated instruction 

● Universal Design for Learning 



UDL in the City…….



Tier 2
● In addition to Tier 1
● Small Group Support
● Can be provided by classroom 

teacher, academic specialist, 
instructional aide

● Targeted
○ In cycles 
○ Progress monitoring



Tier 3
● Much more intensive, 

individualized
● In addition to Tier 1
● Approximately 5% of 

students 
● Highly specialized 

interventions



So How Does This Relate to Dyslexia? 

● Students receive evidenced- based intervention as soon as 
they demonstrate a need for it - early intervention 

● Students who do not respond to less intensive intervention, 
will receive more intensive support

● Students’ achievement is monitored                                                      
carefully and regularly 

● Special education referrals are data-based



So what does this feel like to students?



The children see the teacher like the duck,            
peacefully swimming on the water. 
They don’t see the feet under the water.



Above the water: 
All students have some 

instruction with the       
whole class.

Below the water: 
Teacher is providing 

instruction and monitoring 
responses to inform         

next steps.

             Tier 1: Whole Group Instruction 



Above the water: The kids 
work in small groups with 

their teacher and/or       
other adults.

Below the water: Teacher is 
providing targeted 

instruction and collecting 
data. Group make-up 

changes from skill to skill.

            Tier 1: Small Group Instruction (Teacher Directed) 



Above the water: The kids work 
in groups with their peers. 
Students are leading their       

own learning

Below the water: Teacher is 
making observations and 
re-directing as necessary.

            Tier 1: Small Group Instruction (Student led) 



Above the water: The kids 
confer one on one with their 
teacher and/or other adults.

Below the water: Teacher is 
providing individualized 

instruction and collecting 
information about            

next steps.

            Tier 1: Individual student conferences



Above the water: The kids 
confer one on one with their 

teacher and other 
specialists (reading,     

math, guidance).

Below the water: Teacher is 
providing individualized 

instruction and collecting 
information about next steps.

            Tier 2: Small group instruction



Above the water: The kids 
get to work one on one with 

their teacher and   other 
adults. This may be in the 

classroom or in a    
separate setting.

Below the water: Teacher is 
providing highly 

individualized instruction.

            Tier 3: Individual and small group instruction



Next steps???

Through PD and collaboration 
we need to continue to grow our 
systems and practices:

○ Equity
○ UDL



Dyslexia and 
Special Education



General Overview from MA DESE Guidelines

● General education programs provide evidence based literacy instruction as well as 
academic, behavioral, and social emotional learning (SEL) supports to all students.

● To help students who experience reading difficulty, general education also provides 
early and responsive support through MTSS tiered interventions.  

● Many students who have dyslexia can and should make effective progress with 
these general education supports.

● However, for students who may need Special Education services to make effective 
progress in the general education program, timely and appropriate Special 
Education evaluation and eligibility determination is key.



General Overview Continued…

3 Key Areas of Focus

● Referral
● Evaluation
● IEP Development



Referral
Avenues for Referral

● Child Find
● EI (Early Intervention Services)
● Parents/Guardians, Caregivers, Staff



Evaluation
MA DESE Disability Category: SLD

Specific Learning Disability (SLD) Definition:

(i) General. The term means a disorder in one or more of the basic psychological processes involved in 
understanding or in using language, spoken or written, that may manifest itself in an imperfect ability to listen, 
think, speak, read, write, spell, or to do mathematical calculations, including conditions such as perceptual 
disabilities, brain injury, minimal brain dysfunction, dyslexia, and developmental aphasia.
(ii) Disorders not included. The term does not include learning problems that are primarily the result of visual, 
hearing, or motor disabilities, of mental retardation, of emotional disturbance, or of environmental, cultural, or 
economic disadvantage.



Evaluation
Use Full Range of Data Sources:

CBM’s, Global Benchmark Assessments, History of Instructional Supports, Global 
Progress Monitoring Data, EL Status and Language Proficiency Data, Family History of 
Dyslexia, Family Input, Developmental History, Normed and Standardized Psychological 
and Academic Assessments, Normed and Standardized Academic Assessments of 
Reading and Writing, Speech and Language Assessments, and any Relevant 
Needs-Specific Rating Scales



Evaluation
Comprehensive and Individualized Evaluation

● 4 Key Components:

○ Historical Review
○ Identification of Areas of Concern and Evaluation Method
○ A Review of Possible Exclusionary Factors
○ Age-appropriate Observation



Evaluation
MA DESE Guidelines: Plan Evaluations to Seek the “Why” Behind Difficulties:

For Example:

“Chronic absences could be caused by a disability-related anxiety issue, “misbehavior” 
in class may be the result of reading difficulties, or perceived reading difficulties may be 
because a student’s primary language is not English.”

“Teams need to collect data that will inform the Team’s determination of the services that 
will respond most appropriately to a student’s educational needs.”



IEP Development
IEP Development Relies on Assessment Data

● It is therefore necessary that those assessments are, among other 
things, valid, reliable, administered without discrimination, and in a 
language and form most likely to yield accurate information for that 
specific student.



IEP Development
The Team’s discussion extends from the assessment results

● Summarizes the unique dyslexia-related needs of the student.
● Describes the impact and intensity of dyslexia on the student in school 

environments.
● Describes supports for educators to provide so the student can access 

the general education program and make educational progress 
(Accommodations and Modifications).

● Describes focus area for remediation (Goals).



IEP Development
Considerations for Accomodations:

● Types of presentation accommodations that allow students with dyslexia to access 

information in ways other than complete reliance on print in the typical format; Response 

accommodations that allow students with dyslexia options for expressing their ideas and 

answers

Considerations for Modifications:
● Types of alterations of the curriculum or content the student is taught, 

methodology/delivery of instruction by teachers, and/or performance criteria 
expectations for a student with disabilities, as compared to their general education 
classmates.



IEP Development
Considerations for Goals:

Informed by Five Essential Components of Reading:

● Phonemic Awareness
● Phonics
● Fluency
● Vocabulary
● Comprehension



Summary & Next Steps
● District diagnostic and screening assessments meet state 

guidelines
● We have purchased a universal screening tool for reading 

and math, grades K-8
○ Pilot this spring
○ Full implementation 2022-23

■ Assessment & Personalized Learning
● Focus on improving MTSS continues


